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Promoting Emotional Development Skills in Preschool Children
Some preschool students have not yet developed the skills to regulate their emotions.
Without sufficient skills on how to regulate their emotions, their academic progress may be
negatively affected, and their ability to thrive in their Kindergarten classroom may be
compromised. In order to help them develop the skills to regulate their emotions, I have created a
three-day lesson for preschool students at Dual Language Academy of the Monterey Bay in
Seaside, California.
Need Statement
The goal of early-childhood programs is to prepare children to enter general education.
According to McLeod et al. (2016), 14–30 % of the children who enter early childhood
education programs show a lack of emotional awareness and coping skills. Children who have
yet to develop emotional coping skills have shown aggression, shyness, and withdrawal from
learning in the classroom(Alzahrani et al., 2019). Young children need tools to express their
emotions such as sadness, nervousness, and anger. Coping skills can help young children with
such emotions before a child develops challenging behaviors and it negatively impacts their
academic success and personal relationships.
According to research, children who are unable to express their emotions may act out in
the classroom and become uncooperative (McLeod et al., 2016). A child's disorderly behavior
due to a lack of emotional coping skills can negatively affect the teacher-child relationship. If the
child doesn’t feel secure and safe with the teacher they will withdraw from the learning
experience (Gormley Jr et at., 2011), therefore it will affect the child’s ability to learn what the
teacher is trying to get across. Lack of understanding of how to regulate their emotions while in a
school setting can lead a child to show low tolerance for adults and not follow directions
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(Alzahrani et al., 2019). The child can become aggressive towards teachers and other faculty
members.
Research shows lack of social interactions with peers can negatively affect a child’s
self-esteem (Jones et at., 2017). Children with poor peer relationships are prone to experience
lower peer acceptance and develop various troublesome traits such as hyperactivity and inability
to concentrate(Alzahrani et al., 2019). If the child lacks the ability to communicate clearly, listen
well, and cooperate with others it will cause other children to separate from the child, hindering
the chances of developing a relationship. Alzahrani et al. (2019) state that social and emotional
skills influence a child's ability to communicate with peers and teachers in the classroom, how
children interact with peers, and how they deal with their own emotions. Nonetheless, children
who do not learn to regulate their emotions at a young age are likely to experience difficulty in
expressing and regulating their emotions well into adulthood making it hard to keep and develop
relationships (Breeman et al., 2015).
It is crucial for young children to learn about and manage their own emotions in ways
that benefit themselves and others. Learning ways to manage their emotions can set young
children up for academic and social success; Therefore, if young children go without learning
about emotions and how to cope with them it can lead them into a cycle of failure, both socially
and academically (Alzahrani et al., 2019).
Development
Emotional development is a child’s ability to understand, express and manage their own
feelings. According to Lebedenko (2019), there has been an increased focus on emotional
development in preschool-age children. Self-regulation and awareness of others’ emotions have
been identified as the most important skills for preschoolers to have in order to achieve early
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school success and positive interactions with others (Lebedenko, 2019). Susanne et al. ( 2014)
stated that Head Start Programs mention negative emotional behavior issues as one of their top
need for training and practical support. Furthermore, Susanne et al. ( 2014) noted that young
children who have a low understanding of their emotions can lead to poor interpersonal
relationships.
Preschool-age children should be able to follow predictable daily routines and activities
at school and at home. They should be able to independently play with toys and materials. At
school, preschool-age children should start identifying some of their favorite friends to play with.
Preschoolers should be able to complete various self-care tasks, such as getting dressed, going to
the bathroom, and feeding themselves. Preschool-age children learn social-emotional skills by
watching, imitating, and responding to the social behaviors of others. Preschool-age children also
learn from the ways others respond to their emotions. A child’s development of Social-emotional
skills is connected to their family, early experiences, and cultural background. Increasing a
young child's understanding and teaching them the skills to cope with their emotions can help
them effectively work out an emotional situation with their peers or within themselves with an
acceptable result. Therefore, I am creating a three-day lesson for preschool students at the Dual
Language Academy of the Monterey Peninsula to help them understand, express, and cope with
their emotions.
Consideration of Diversity
My project will be for preschool-aged children ranging between four and five years of
age at the Dual Language Academy of the Monterey Peninsula in Seaside, California. The Dual
Language Academy of the Monterey Peninsula is a Two-Way Bilingual Immersion (TWBI)
program. In the TWBI program, students develop dual language proficiency by receiving
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instruction in both English and Spanish in a linguistically balanced classroom that is usually
composed of half native Spanish speakers and half English Speakers. According to the School
Accountability Report Card (SARC; 2021-2022), the total enrollment of children attending is
374. Of the 374 students, 5% American Indian, 5% Asian, 3.2% African American, 8% Filipino,
84.5% Hispanic, 1.6% Pacific Islander, and 8.8% White. In addition, 73.3% are considered
socioeconomically disadvantaged and 44.4% are English learners. I believe my participants will
be reflective of the population of the school. I will be conducting my project in English.
However, some students may be English learners, therefore my project can be modified and
translated into Spanish if needed. The activities of the project apply to younger and slightly older
students. The tasks would be too easy for older children and would have to be modified for their
learning level. Rather than read a book to the older students, I would have them discuss it out
loud in a large group and explain their knowledge of emotional development and self-regulation
skills in their own words. For younger children, instead of reading a book, I would have shown a
video showing various emotions and coping skills, and rather than do an activity with a peer, I
could turn that into a whole group activity with me acting out the emotions and letting them
guess.
Learning Outcomes
I will be creating a three-day lesson plan with three activities for the preschool students
enrolled at Dual Language Academy of Monterey Peninsula. By the end of the lesson, the
children will:
1. Indicate their current feeling.
2. Recognize one feeling their peer demonstrates.
3. Demonstrate one calming technique.
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Method
Day 1
I walked quietly into the classroom. The children waved at me, and I waved back. The
teacher had them sit down on their reading carpet on the floor. She got the children’s attention
and asked them to give me their full attention. I said hello and re-introduced myself. I let them
know why I was there. I started by asking them if they knew what their feelings were. A child
raised her hand and I chose her, she said, “Scared is a feeling.” I say, “Yeah it is. What to do
when you're scared?” She smiled and said, “Turn on the lights.” I smiled and I let her know,
“Yeah if you're scared of the dark, you turn on the light so you’re not scared anymore.” She
smiled and nodded. After I let the children know that I will be reading a book, I let them know
the book I will be reading talks about all the feelings and how they feel and sound. The book has
decorative illustrations and a heart die-cut that made it easy for the children to follow along and
understand the message of each picture. See appendix A. As we came across the feeling of anger,
a child said, “When I'm mad I count to five or ten because that calms me down.” I replied,
“Yeah, that's one way to calm yourself down.” We continued and we come across the feeling of
sadness, a child said, “When I'm sad, I hug my mom.” I replied, “Yeah, it is okay to ask for help
from others when you feel sad.” We continued to read the book. Once I was done reading the
book, I asked the children if they could tell me what feelings they heard from the book. They
raised their hands and I picked four children. One said, happy, one said sad, another said mad,
and the other said silly. Then, all the children begin to shout the names of the feelings. I let the
children know that I had an activity for them and to go back to their tables. That way, I could
explain what they will be doing. The children sat down and waited patiently in their seats. I
showed them a white paper with a heart on it. I asked them If they could please draw how their
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heart was feeling that day. I gave the paper to the children and they began to draw on the paper.
Some children finished faster than others, so I asked if they could write down the name of their
feeling. I wrote the name of four feelings on the whiteboard to help the children with the
spelling. I wrote happy, sad, angry, and silly. As I walked around the class all the children were
able to tell me and identify their feeling by name, then explained what they drew on the paper.
Once the children were done, I asked them if they can please turn in their papers in the basket
that was on the teacher’s desk and that I will be coming back the next day. I explained that the
next time I saw them I would be teaching them three things they can do to deal with their
feelings. I thanked them for their participation.
Day 2
The next day, I walked into the classroom with the children as they were coming back
from playing on the playground. They waved hello and hugged me when they saw me. Their
teacher told them to give me their attention. I let them know to please walk over to the carpet and
sit down. The children walked over and sat down. I asked them if they remember what the book I
read the day before was about. The children all yell, “Yeah, it was about feelings!” I smiled and
replied, “Yeah, Can any of you guys give me the name of a feeling?” The children quickly raise
their hands. I called on four children, One said happy, the other said sad, then one said silly and
the last one said mad. Then all the children began to yell the name of the feelings. I grabbed their
attention by asking them, “What do you do when you feel silly?” One of the children says, “my
mom says calm down.” I replied, “Do you know how to calm down?” The children all yelled
“No!” I smiled and said, “I'm going to teach you three ways that can help you deal with your
feelings.” The children looked at me and clapped. I started by telling them, “One thing you can
do to help calm yourself down when you’re feeling silly, mad, or sad is to take deep breaths. Has
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anyone ever done that before?” The children just stared at me. I continued to explain. “What I
like to do, when I'm feeling sad or mad or silly, is hold my hands together in front of me and
pretend I'm holding a hot chocolate, then I close my eyes and pretend I'm smelling the hot
chocolate and then blow out to cool down the hot chocolate.” The children all giggled and I tell
them, “Let's all try it. Put your hands together in front of you and you can keep your eyes open or
close them, smell the hot chocolate, cool down the hot chocolate” We do the breathing exercise
three times then I ask, “How did that make you feel?” A child answered, “That felt good. Now, I
want hot chocolate” Everyone giggled. I then told them, “The second thing you can do is use
your words and say how you feel.” I explained, “For example, if Sandra took the ball away from
you, you can say how it made you feel when she took the ball away. Then, maybe Sandra can use
her words and ask to play with the ball.” One child said, “Yeah, if you are sad because you want
to play, just say that right.” I smiled and agreed with him. After I told them, “The last thing you
can do is if you don’t know how to deal with a feeling ask a grownup for help. Sometimes, we
might not know how to deal with a feeling. You might throw things or try to hurt others but that
is not the best way to deal with your feelings. Asking a grown-up for help can help you avoid
hurting anyone.” The children smiled and yelled, “Yeah because if you’re mad you didn't get a
turn you can breathe in and out and ask for help.” I replied, “Yeah that's right.” I continued, “Can
you guys let me know what are the three things I just showed you to deal with your feelings?
One of the children yelled out, “Breath in and out” I smiled and said, “You are right. Smell the
hot chocolate, cool down the hot chocolate. What’s next?” Another child yelled, “Say you're sad”
I replied, “Yeah, use your words and say how you feel. What’s the third thing you can do?” One
child said, “Say you need help.” I replied, “Yeah, ask a grownup for help if you don’t know how
to deal with your feelings.” I replied,” Yeah remember, you can always breathe in and out, say
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how you are feeling and ask for help from a grown-up if you don’t know what to do with your
feelings.” I noticed the children began to look away and started standing up. I let them know that
I am done for the day and that I will be back tomorrow for our last activity together. The children
smiled and yelled “Yay.”.
Day 3
On the last day, I arrived in the classroom and all the children were sitting down at the
table. The teacher told them to give me their attention. I began by asking them if they
remembered the feelings we talked about the day before. Some children raised their hands, I
chose one child and she said, “Sad.” I replied, “Yeah, and from the three ways that I showed you
how to deal with your feelings, what would you do to deal with being sad?” The child then said,
“Say I’m sad.” I smiled and replied, “Yeah you're right, you can tell someone you're sad. Any
other feelings?” The children yelled out silly and mad. I asked what they can do when they are
feeling mad or silly, and they all yelled, “breath in and out”. I replied, “Yeah, you’re right. I'm
glad you remember what to do because we will be doing a table activity with those same
feelings.” I explained that they would be taking turns and working with a partner. I handed them
a bag with pieces of paper inside of it, and, on the paper, it had pictures of emojis showing
feelings of happy, sad, mad, and silly. See Appendix B. They needed to take a paper out, then
look at it and act out the feeling that was on the picture without saying a word, so their partner
can guess what feeling it is. The children looked a bit confused. Their teacher and I
demonstrated what to do and the children then understood better. All the children began doing
the activity. I walked around and asked them what can they do when they are feeling the feeling.
They just guessed and they’d either say to breathe in and out, ask for help or use your words. I
noticed they were done with the activity because they began to get up from their seats. I grabbed
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their attention by telling them that I was sad, they all came over to me and asked if I wanted a
hug and others asked why I was sad. I told them I was sad because I was all done with the
activities and that It was time for me to go. The children all said they were also sad and asked if
they could give me a hug goodbye to make me feel better. I gave them a hug and thanked them
for doing all the activities.
Results
Learning outcome 1 was for the participants to indicate their current feeling. While
reading the book, the children were able to connect to the main character and quickly
remembered the names of the feelings. To see if the children could identify their current feeling,
I gave them a paper with a heart on it. I told them to draw inside the heart how their heart was
feeling at that moment. In Appendix C, there are two images; one of me reading the book and
the other of children drawing and telling me about their current feeling. During the activity, all
the children were able to identify their feelings at that very moment and transcribe it onto their
artwork, and some could even write down the name of the feeling. After going back and looking
at all their drawings I could see that all of them drew their feelings. In appendix D, I have
provided a photograph of what the children drew on the heart as their answers. Therefore I
believe that learning outcome 1 was met.
Learning outcome 2 was for the children to demonstrate one calming technique. During
the second day of our lesson, I was able to sit down and demonstrate three different ways how
they can deal with big feelings. To see if the children can demonstrate one calming technique,
during the lesson, I gave the children different scenarios that involved big feelings and asked
them to choose from the three ways I showed them to help deal with the scenario. All the
children raised their hands, and I was able to choose one child at a time to demonstrate one
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calming technique. In Appendix E, there are two images. The first of a child raising his hand to
show me one way he can deal with big feelings and the other of a child showing me she can
breathe in and out when she’s feeling angry. Also, on the final day of the lesson plan, the activity
was for one peer to act out a feeling without talking and the other peer had to guess the feeling.
As I walked around I could see they were acting out a big emotion, I asked them from our
previous lesson to demonstrate one way that could help them deal with that feeling and each
participant was able to do so. Therefore I believe all the participants met learning outcome 2.
Learning outcome 3 was for the children to recognize one feeling their peers demonstrate.
On the last day of the lesson, I reminded the children of the feelings we had been talking about
and the three things they can do to deal with big feelings. To demonstrate that the children could
recognize one feeling their peer demonstrated, the children worked in pairs. The activity was for
one peer to act out a feeling without talking and the other peer had to guess the feeling. I walked
around and watched the children execute the activity. In Appendix F is an image where a child is
acting out the feeling happy. I was able to see all the children recognizing the feeling their
partner was demonstrating. Therefore I believe that learning outcome 3 was met.
Discussion
I believe that my project was successful because all the children were able to meet the
learning outcomes. The children enjoyed the lesson and were excited to participate in the
activities. They were engaged and active participants during the discussions. The activities
allowed the children to demonstrate the ability to experience, manage, and express their feelings,
key aspects of social and emotional development. There were three out of the 12 participants
who knew about feelings and how to cope with them. It helped that the children knew about what
I was talking about because it made the other children who didn’t know interested in the lesson.
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In regards to diversity, my project was mainly for children ages 3-5 years of age. Therefore
younger or older children who wanted to participate in the lesson would have to be modified as I
previously stated. Given that I am fluent in Spanish and the school is a TWBI program if the
participants needed the language to be modified to Spanish, I was able to give them directions
and comments in Spanish. If I could do this project again, I would add one more activity. On day
2 of the lesson, I demonstrated ways to cope with big feelings, and the children were engaged but
they seemed to be more interested in the discussion if they knew they had to do an activity at the
end. Some of the participants were aware of what feelings were and how to cope with them, and
it made me happy to see that their parents are talking to them about it. I hope that in the future all
preschool children know about their feelings and how to cope with them, that way they can
succeed academically and socially.
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